
Work Integrated Learning: Guidelines for ITE Programmes 





Partnership Guidelines 

• Province 
• Teachers fulfil function of mentor teachers 

• Trained mentors – Professional development; short 

courses (pre-service teachers; early career and teacher 

leaders) 

• Provincial hubs (distance) 

• 1 trained mentor teacher per school per phase 

• Recognition 

– 25 CPD points for mentor teachers (evidence-based 

portfolios) 

– 5 CPD points for summative assessments (only trained 

mentor teachers) 



Professional Partnership Schools 

Network 

 



• Districts 

• Input – identifying schools 

• Formalised MoU (Universities & Schools) 

– Roles and Responsibilities clearly indicated 

• Schools 

• Formalised MoU 

• Teaching practice policy 

• 1 trained mentor teacher per school per 

phase 

• Max of 10 student teachers per school per 

phase 



• Universities 
• Formalised MoU 

• Responsible for arranging workplace-based 

placement 

• WIL office to liaise with schools 

• Responsible for timely communication and support 

to student teachers as well as mentor teachers 

(ICT platform) 

• Developing WIL documentation 

• Portfolios of evidence for student teachers 

• Training WIL assessment teams  

• Database (Schools & Trained Mentors) 

 



Database: Partnership Schools 

& Trained Mentor Teachers 



Placement Lists 



Grade R Student Teacher 

Assessment 



 



 



ICT Platform: Guidelines 

• A sustainable and cost effective ICT 

platform should be identified to enhance 

communication, collaboration and support 

for mentor teachers, student teachers and 

selected WIL partners. 

 



Google Classroom: Schools & Mentor 

Teachers 



Learning Management System: 

Student Teachers 



Supervision & Mentoring: 

Criteria for School Selection 
• The following criteria may be used to select partnership schools: 

– Input and guidance from the educational districts may be sought in terms of 

school selection; 

– Functional schools (as defined in the MRTEQ); 

– Schools willing to provide a whole school approach to mentoring; 

– Schools that are willing to host student teachers within all grades within a specific 

phase; 

– Schools that have a trained mentor teacher (Phased  in); and 

– Schools with a functioning ICT infrastructure in order to facilitate communication 

and support to mentor teachers. 

 



Selection of Mentor Teachers 

• Possess the level of academic preparation recommended for the 

teaching position they occupy. 

• Possess full registration and teach in the major content area of their 

preparation (are highly qualified) (Foundation Phase teaching).  

Student teachers they mentor will be registering in the Foundation 

Phase and teach the Home Language offered at the partnership 

school.  

• Have a minimum of three years teaching experience. 

• Recommended as a school mentor teacher by the school 

management team.  

• Show evidence of mentor qualities including personal experience 

with adult learners, respect for and from peers, and knowledge of 

developmental sequences and processes.  

 



• Willingly schedule the time to give one-on-one mentoring of student 

teachers.  

• Complete initial and on-going training on how to observe, evaluate, 

and mentor others, either from the Faculty of Education 

(Universities) or through other accredited bodies/organisations.  

• Build trust, rapport, and communication with student teachers and 

the University WIL mentor.  

• Is recognized as being innovative and using best practices in 

assessment, instruction, and professionalism.  

• Effectively collaborate with grade level team members, school 

administration, staff, and parents.  

• Demonstrate the value of professional learning communities (PLC) 

to student teachers through their participation. 

• Understands how to work with and mentor an adult learner. 

• Is an excellent communicator and listener. 

• Is able to articulate the skills needed to become a successful 

teacher. 

• Has the skills to provide constructive feedback based on 

observations. 

 



• Has a positive impact on the learning of the learners. 

• Encourages exploration, experimentation and innovation. 

• Is current on educational issues and practices and considers 

themselves to be lifelong learners. 

• Is an active member of the school community (e.g., serves on 

school committees, attends school functions). 

• Has a willingness to share and work collaboratively using co-

planning and co-teaching strategies and practices. 

 



WIL Curriculum Framework 

MRTEQ Guidelines 
• In the MRTEQ document it is stated that, “Practical learning involves 

learning from and in practice. Learning from practice includes the 

study of practice, using discursive resources to analyse different 

practices across a variety of contexts, drawing from case studies, 

video records, lesson observations, etc., in order to theorise practice 

and form a basis for learning in practice. Learning in practice 

involves teaching in authentic and simulated classroom environments. 

WIL takes place in the workplace and can include aspects of 

learning from practice (e.g. observing and reflecting on lessons 

taught by others), as well as learning in practice (e.g. preparing, 

teaching and reflecting on lessons presented by oneself).” (DHET, 

2018: 11 





Duration & Timing 
• Blocks of varying duration 

• minimum of 20 weeks and a maximum of 

32 weeks in formally supervised and 

assessed  

• Students must move from observation and 

other forms of learning from practice to 

supported teaching to independent 

teaching (learning in practice). In any 

given year besides the fourth year, a 

maximum of 12 such weeks could be 

spent in schools.  

 



• An extended period of WIL of up to 16 

weeks in the final year should be enabled 

• This WIL period must be used to ensure 

that the prospective new teacher 

graduates are well positioned to meet 

expectations as beginner teachers, and 

equipped to successfully participate in an 

employer induction programme which will 

lead to their full registration as 

professional teachers by the SACE if the 

requirements are met. 

 



How student teachers learn 

Knowledge & Skills 
 



Core Teaching Practices; 

Examples 
• Leading a group discussion 

• Explaining and modeling content, practices, and strategies  

• Eliciting and interpreting individual learners’ thinking  

• Diagnosing particular common patterns of student thinking and 

development in a subject-matter domain  

• Implementing norms and routines for classroom discourse and work 

• Coordinating and adjusting instruction during a lesson  

• Specifying and reinforcing productive learner behaviour  

• Implementing organizational routines  

• Setting up and managing small group work  

• Building respectful relationships with learners  

• Talking about a learner with parents or other caregivers  

 

 



• Learning about learners’ cultural, religious, family, 

intellectual, and personal experiences and resources for 

use in instruction  

• Setting long-term and short-term learning goals for 

learners  

• Designing single lessons and sequences of lessons  

• Checking student understanding during and at the 

conclusion of lessons  

• Selecting and designing formal assessments of student 

learning 

• Interpreting the results of student work, including routine 

assignments, quizzes, tests, projects, and standardized 

assessments  

• Providing oral and written feedback to learners  

• Analyzing instruction for the purpose of improving it 



Performance-based 

assessment 



Rubric 

 



Guidelines 
• Teaching practice early in programme. 

• Teaching practice long enough for genuine relationships to develop 

and be maintained (sense of belonging and being).  

• At least one setting must offer diversity.  

• The work integrated learning component needs to be integrated with 

other courses. 

• Learning from and learning in practice experiences must provide 

evidence that the student teacher has been actively supported to: 

– integrate theory and practice throughout the programme  

– plan, implement, assess, evaluate and reflect on their teaching practices  

– analyse and interpret practices they observe in schools in relation to research, 

theories and other knowledge gained throughout the programme 

 

 



• Performance assessments aligned with SACE professional teaching 

standards should be considered. 

• Student teachers should be formally assessed at least twice (once in 

the third year and once in the fourth year) by university-based WIL 

lecturers/WIL discipline/phase specialists 

OR 

• The lesson presentations made by student teachers may be video-

recorded by a trained WIL assessment team for formal assessment 

by the assessment team (practicality & distance). 

• All university-based WIL lecturers forming part of the assessment 

team should be trained to ensure validity, reliability as well as 

adherence to ethical guidelines. 

• Assessment should NOT be focussed on discrete lessons, but aim 

to include at least one to two transitions in lessons (e.g., Foundation 

Phase – transitioning from English Home Language to Mathematics 

to Life Skills, etc.) 

 


